Sacred Heart School
Cunnamulla
TCS Quadrennial school review
Report

November 2018

Roland Barth, Harvard Graduate School of Education
The philosophical approach to the review is based on Appreciative Inquiry, a well-established approach used
by organisations varying from international corporations to not-for-profit social organisations. Appreciative
Inquiry begins with the assumption that there are good things happening in the organisation and identifying
these. It then moves to what people see as areas needing attention, improvement or change. The key
principle is that these are placed in the context of what the organisation does well, so it moves beyond a
problem-solving agenda to an improvement agenda.
Appreciative Inquiry aims to bring ownership to the school. The review team hears ‘the story’ of the School
through its stakeholders, and this informs the key findings and improvement strategies that the review team
has recommended. Exactly how the School addresses the key findings and improvement strategies is left
for the school to determine, but it is mandatory for the school to address them over the following four years.
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The review was conducted from Monday 19th November to Thursday 22nd November 2018
The review consisted of structured interviews of the following school community members
•
•
•
•
•
•
•

Principal/APRE
Middle Leader/LST
Parish Priest & Parish Leader
Parents: P&F representatives (4), other nominated (5)
All class teachers, Teacher Librarian, School Officers, Relief Teachers
Guidance Counsellor
Nominated students (9x Yr 5/6)

Mrs Suzanne Cavanagh: Senior Education Leader, Toowoomba Catholic Schools Office (Chair)
Mr Jim Midgley: Director:Teaching & Learning, Toowoomba Catholic Schools Office
Mr Tyronne Maher: Principal, St Patrick’s School Allora

The reference document for the review was the SRI domains and components from the Toowoomba
Catholic Schools (TCS) School Renewal and Improvement Framework.
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Sacred Heart Primary School Cunnamulla is located in the far west of the Toowoomba Diocese.
During the review it was evident that community confidence in the school leadership is strong and
the skills of the Principal are seen as contributing substantially to the school’s success. The School
has had three Principals in three years, and the parent community has indicated its support for the
appointment of the current Principal, who had been previously on staff as Acting Principal. It is
evident that teachers, support staff and the school leadership work well together, and are perceived
by the parent community to be a strong team.
The school currently has an enrolment of 77 students with 4 multi-age classrooms and 4 classroom
teachers who are supported by 5 school officers. The student profile shows Sacred Heart
Cunnamulla as having the highest percentage of indigenous enrolment of any primary school in the
Diocese - currently at 63% (49 students.
Forty students (51%) are identified as having English as an Additional Language or Dialect (EALD).
Thirty-four percent of students identify as baptised Catholics, and forty-three percent identify as
having no religion.
Sacred Heart School presents as a welcoming and inclusive community. The school context
presents particular challenges, requiring the implementation of clear and consistent improvement
strategies. The school and system are addressing issues relating to absenteeism, hearing and
speech/language impairments, student learning dispositions, student school-readiness, low parent
engagement in learning, teacher inexperience and high turnover, as well as staff formation and
development. It is evident that the current leadership team and staff have the confidence and
support of the community in taking these challenges forward.
The school espouses strong values which underpin and support its mission. Compassion, courage,
caring and scholarship are all deliberately linked to the Mercy charism and have been strongly
evident from over 100 years ago, when the Mercy Order first founded Sacred Heart School in
Cunnamulla.
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Findings
Learning culture

Leaders of continuously improving organisations bring a learning mindset to the work
of their staff. They focus on establishing disciplined processes for developing, testing,
and improving core work and programs to build capacity. They invest time and energy
in enabling staff to embed these processes into day-to-day work and to create an
organisational openness to review and change.
(Park, S., Hironaka, S., Carver, P. and Nordstrum, L. (2013)
The statement above defines the aspirations of the Principal and leadership team at Sacred Heart
School Cunnamulla. The Principal and leadership team have, in a short time, worked with staff to
develop an instructional learning culture characterised by capacity-building opportunities and high
expectations. It is apparent that every attempt is made to prioritise the best interests of students in
planning and decision-making.
Working with this context the school has made improved NAPLAN results from Years 3 to 5 in
Writing, Spelling and Grammar and Punctuation: a significant achievement. Reading and Numeracy
continue to remain below the school’s expected levels.
There have been big improvements this year. Staff experience and turnover are a big issue.
We have a stabilising core group of staff in our school officers and Polly, Cara and Kat work
effectively together; they are a good team. However, staff turnover has an impact on the
school.
(Pastoral worker)
Self-rating documentation describes the capacity of teaching staff to use data to track, monitor and
inform pedagogy as “becoming aware” and the strategic plan indicates that this is to become fully
implemented in 2019. On engaging with parents, self-rating is determined as “becoming aware” in
2018 with the goal of fully engaging in 2019.
The leadership team communicates high expectations for student learning, attendance,
engagement and achievement, and has identified and is addressing a number of challenges related
to improved academic performance. The team acknowledges the importance of addressing these
factors if the improvement agenda is to be effective.
The highest designated priority is the large number of students coming to school with significant oral
language, concept of print, and letter sound knowledge deficiencies. A school readiness program
is currently being explored and its conceptualisation is being developed.
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Attendance is a continuing issue impacting on continuity of learning. The leadership team believes
that significant interventions from a system and school level are required to address these priorities.
Staff are developing their data analysis skills to track student progress and identify specific learning
needs. Student progress is evaluated using standardised tests and Reading Improvement Strategy
(RIS) assessments, followed by regular analysis of data collected through these assessments.
Student reading achievement levels are recorded on the school data wall. The data show that staff
are aware of students’ needs and their rates of progress, providing teachers with the opportunity to
use the data to respond appropriately. Students’ reading goals are discussed collectively among
staff, and reviews and responses are underway. Data and reading goals are shared and discussed
in Parent Teacher interviews.
There is regular staff discussion and communication of student academic growth and goals in
Professional Learning Communities (PLCs) meetings, which include teachers and school officers.
An assessment timetable is created each term which includes both classroom and RIS
assessments.
The school newsletter regularly communicates expectations for student learning, attendance and
achievement. Absenteeism is followed-up by the school administration daily. Attendance records
are taken into consideration for student involvement in co-curricular activities (i.e. sports camp). For
2019 an additional dimension of personal contact with parents will be enacted in addressing these
issues:
Communication is an issue across the board. Next year we will put energy into parental
partnerships. We’ll approach the families and not rely on general communication or general
invitations. We will contact people personally.
(Pastoral worker)
Current initiatives and programs are regularly evaluated for their effectiveness in producing desired
improvements in student learning and performance. The school is developing a process for
monitoring student progress against targets. Student engagement is encouraged through promotion
of specific learning dispositions (e.g. persistence). It is evident that students have individual learning
goals as shown in guided reading class displays.
Teachers use the school’s five critical questions from the Teaching and Learning Framework:
What do we want students to learn? How are we going to teach it? How do we know they have
learned it? What do we do if they already know it? How can we make it fun?
The fifth question above was added as a response to concerns about student engagement. The
use of high yield strategies and agreed best practice is an expectation which has the support of the
majority of teachers. Some early career teachers have expressed a need for additional support to
fully understand and implement the high yield teaching strategies.
Reviews of student progress in specific programs, for example, the Reading Advancement for
Targeted Students Program (RAFTS) are conducted each term. Red level students are offered
significant intervention from the Learning Support Teacher (LST) specific to their needs, which
involves phonics and intervention programs like Mini Lit and Multi Lit. RAFTS groups have a
differentiated focus.
The reading improvement strategy (RIS) is being implemented really well. Polly has
communicated the strategy well to parents. The impact on student reading levels is very
apparent. It’s measurable and the kids are aware of their progress.…
(School officer)
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The school staff value their role in supporting students through RAFTS and speech
programs. School officers request ongoing training to support these programs and consideration
is given to new school officer induction and training for those who start mid- year.
Generally speaking, teaching practices across the school reflect the belief that although students
are at different stages in their learning and may be progressing at different rates, all students are
capable of learning successfully if motivated and given appropriate learning opportunities and
necessary support.
The school supports students with the provision of meals and sustenance where that is necessary.
School attendance is strongly encouraged and rewarded, and the value of academic achievement
promoted and reinforced. It is apparent that teachers and the school leadership know the students,
their backgrounds, strengths and learning needs, and apply a variety of strategies and programs to
differentiate interventions. Specific learning dispositions, beginning with persistence are now
prioritised. Specific strategies are also being used in all classes to teach students the importance
of meta-language and its value in improving their learning.
Most teachers closely monitor the progress of individual students and continually adjust their
teaching in response to the progress that individuals are making. Formative assessment has been
discussed and is used by some teachers to inform teaching (e.g. writing grid). There is an
expectation that teachers check for understanding and that this cycle is built into lessons.

Improvement strategies
•

Ensure that all teachers are committed to monitoring the progress of their students and
adjusting their teaching strategies accordingly.

•

Investigate a differentiated structure of support for teachers and school officers so they
understand how to implement high yield teaching strategies across the curriculum, with a
view to full staff commitment to such strategies across the school.

•

Review the use of the data wall to ensure that the data inform PLC planning meetings, and
influence teachers’ classroom practice.

•

Develop a practical and targeted induction process and training programs for school officers
to develop their skills for supporting students and teachers in the classroom.

•

Continue to strive to effectively communicate to parents the critical link between school
attendance, student achievement and their children’s opportunities for the future.
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Findings
Systematic curriculum delivery

Sacred Heart has an explicit, coherent and sequenced plan for curriculum delivery across all grade
levels of the school. This enables all teachers to be clear about the use of high yield strategies,
what they teach and when they teach it.
Teacher planning in this school is exemplary and caters for all students. As a relief teacher
I can look at a plan and I know what has to be accomplished in the lesson.
(Relief Teacher)
This curriculum plan is recorded in the Diocesan Learning Profile (DLP). Teachers are provided
with hard copy curriculum books and a yearly overview. The Principal and the Middle Leader work
with staff around specific dates for planning completion, which is published in the School’s Planning
Expectations document.
The Principal leads focused planning meetings with the teachers each term and planning feedback
is provided to teachers by the Middle Leader each term. Teachers make notes from lessons,
including guided reading, and make adjustments in daily planning. School officers write notes in
daily plans after working with students to inform planning.
Differentiation strategies are included in unit planning, with personalised adjustments and
modifications noted on daily plans, with teachers’ comments. Weekly planning is monitored by the
Principal to ensure consistency of agreed whole school practice across the four classrooms.
Feedback is given to individual students during lessons, based on Learning Intentions (LI) and
Success Criteria (SC) from student personal goals in guided reading. The quality of this is yet to be
consistent, and at this stage the link between feedback and formative assessment is not apparent.
Written feedback on assessment is given to students based on rubrics for the assessment items.
Through the use of LI and SC students are beginning to take some responsibility for their own
learning. It is evident that this is having an impact for some students in terms of engagement in
learning, with some exemplars on display giving students an example of what success looks like.
It is apparent that meeting planning expectations remains a challenge for some teachers. The
Principal continues to work with these teachers to build capacity in and understanding of the
importance of systematic planning for classroom effectiveness.
The leadership team is aware of the need for greater consistency in meeting whole school
expectations, particularly student behavior expectations. Some students perceive teachers to be
dealing with behaviours differently from one another. Developing school wide consistency and
capacity are stated as key goals in the strategic plan, and these are still developing across the
school.
The staff all acknowledge that literacy is a priority. An organised, explicit Literacy Block is a whole
school policy for each classroom. With the implementation of the RIS, it is evident that the teaching
of literacy has taken on more rigour and consistency across the four classrooms, with a deliberate
focus on developing a consistent pedagogical approach. The school is drawing on the resources
and personnel of the Catholic Schools Office for ongoing support.
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The need to work toward high yield teaching strategies in a developmental way from P-6 is
acknowledged and being enacted, one example being the first hour after morning tea now
quarantined for teaching mathematics.
The relatively high turnover of teaching staff at the school indicates the importance of effective staff
induction. A formal induction program is currently being developed for new staff with consistency of
practice to be embedded. This also includes additional skills for school officers to enable them to
support students and teachers in a consistent way.
Staff are developing cross-curriculum capabilities, and are deliberately building critical and creative
thinking into inquiry-based assessment tasks. The inclusion of information and communication
technology skills across curriculum has been designated as a priority, and a scope and sequence
of skills has been created. At the beginning of the year, digital technologies were introduced in
focused lessons to all classes by one class teacher. It is now being taught by classroom teachers
supported by an ACARA Digital Technology Education Officer as part of a school-wide digital
project.

Improvement strategies
•

Review the Planning Expectations/non-negotiables/P4PL for all staff as part of the induction
program and mentoring program, with a view to ensuring that high expectations are balanced
with high support for early career teachers.

•

Ensure that teachers find ways to enable students to understand the link between teacher
feedback and formative assessment in improving their work and achievement.

•

Collaboratively plan and review units of work with Toowoomba Catholic Schools Education
Officers.

•

Develop consistency of teaching practice and behavior management throughout the school
through collaboration with the Toowoomba Catholic Schools Education Officers and staff.

•

Continue to provide opportunities for teachers to develop cross-curricular capabilities in their
classroom practice.

•

Provide school officers with relevant professional development opportunities to gain a better
understanding of their role and provision of support to students and teachers.

Component 1.3 Pastoral care and student wellbeing
Findings
Student social and emotional wellbeing

It is clear that the school places a priority on the care and concern for student social and emotional
well-being. Following the lead of the principal, staff indicate that they are committed to providing a
safe and nurturing environment.
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Families are supported in prioritising school attendance through frequent conversations and phone
calls regarding absences and other school requirements such as lunch, swimming gear, or
permission slips. Students are given lunch if necessary, and uniforms are provided to students in
need.
Many of the 2018 intake of Prep students did not attend pre-school or kindergarten, leading to
consideration of a school readiness program to be run by the school. This is in the early stages of
consideration.
Families requiring social and emotional support are regularly assisted. Many staff and all leadership
members acknowledge the Guidance Counsellor’s regular visits and quality support for this.
It is evident that Behaviour Support Plans (BSP) have had a significant positive impact. In 2018 the
school has participated in the Lighthouse Wellbeing Project resulting in a significant decline in
disruptive classroom behaviours. The school’s Behaviour Support Plan is due for completion in
2019 and the consultation process is designed to engage all members of the school community. It
is not yet evident that all staff are able to implement the Behavior Support Plans consistently across
the school.
Implementation of strategies from the Lighthouse Project on Student Wellbeing (LHS WB) is evident
and a recent visit from the Education Officer (EO) Well-Being indicates improvement across all
grades in the use of Essential Skills for Classroom Management (ESCM). Clear rules and
expectations for behaviour are communicated with staff, students and parents through the
newsletter, assemblies, fortnightly behaviour checklists, wall displays, the school’s Behaviour
Support Plan (BSP) and parent meetings. Reviews of the school’s BSP and individual student plans
occur regularly. It is intended that academic progress, Mercy values and behaviour improvement
will be formally acknowledged at future School Assemblies, including via awards.
The school has recently implemented the use of a ‘buddy seat’. Students sit on this seat when they
are having difficulty solving social or personal problems before teachers move to assist them.
Children have mentioned the positive effect that this seat is having. Some teachers have suggested
that children should have a number of resilience strategies that they can use before moving to the
seat.
Students are beginning to use the Zones of Regulation tools and language to help regulate their
emotions. This is yet to be embedded consistently across the whole school by all staff.
To improve student wellbeing a school-wide goal to promote self-esteem has been
implemented. Year 5/6 students are engaged in a range of activities to promote self-esteem. The
“persistence jar” and associated rewards system are impacting positively. Elements of the You Can
Do It ! (YCDI) program are implemented to help students develop desirable learning dispositions.
The students undertake the Daniel Morcombe Curriculum, Sexual Health Guidelines lessons and
participate in a Health and Wellbeing week in Term 4.
Learning disposition work has begun to improve students’ ability to understand ways they can work
to reach their potential. It is not yet evident that students have been able to fully understand and
engage with the school’s desired learning dispositions. At this stage students appear to be
struggling to consistently articulate the learning dispositions that characterise a good learner at
Sacred Heart. As a result of this, teachers have begun to plan strategies to communicate and
embed these dispositions, including for disengaged learners. Making learning fun is one of the
strategies being developed to address this concern.
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The work on learning dispositions appears to be valued by students and the planned, whole school
approach to embedding an understanding of these dispositions is beginning to have an impact.
The ‘persistence jar’ has helped us understand that learning is hard work. We know that we
shouldn’t just give up and that we should keep trying until we get it!
(Year 6 student)
RADII surveys are used to gather information regarding students’ perceptions of learning. It was
noted that at this stage the current level of participation from students in this survey is low.
The school has an indigenous enrolment of sixty three percent and there is a school-wide
commitment to building staff cultural knowledge and understanding in order to enhance the quality
of learning experiences for students, including through the induction program. The school has
begun unpacking the Diocesan Indigenous Education Plan, with introductory conversations
underway. A recent visit from the Education Officer: Aboriginal and Torres Strait Islander students
(EO:ATSI) was seen as valuable, and has provided a launching pad to get things underway in this
area.
There is a history of conflict between indigenous groups to do with traditional ownership.
This has been the excuse for not fully engaging in indigenous cultural awareness. We
didn’t know there was a Toowoomba Indigenous Education Plan. There are enough local
indigenous people to support Polly in this area and we would love to be part of it.
(Parents of a large indigenous family)
The 2019 focus will be on forming indigenous parent partnerships through the establishment of an
Indigenous Reference Group and to focus on ‘local mob cultural awareness’. Current pedagogical
practice aligns with indigenous needs, for example, maths mags and lessons are taught using
concrete and real-life examples and experiences. A local elder is involved in school five days a
week for one hour a day each afternoon. She is well received by students and her focus is on
indigenous art and dance. Another indigenous person assists NAIDOC week celebrations with
dance and cultural awareness, and students also learn indigenous games for sport. It is apparent
that this engagement with cultural activities is appreciated and well received by students.

Improvement strategies
•

Develop a comprehensive school readiness program so that student learning needs are
identified and appropriate intervention implemented as early as possible (This could include
more regular prep transition days throughout the year).

•

Introduce specific awards at assembly to emphasise and publicise students’ academic
progress and achievement, along with the school’s Mercy values.

•

Collaboratively develop agreement on the dispositions of ‘a good Sacred Heart learner’ so
that these can be promoted and targeted in classrooms and whole school events as what
constitutes a ‘good learner’ at Sacred Heart.

•

Collaboratively explore the teaching of resilience strategies for students to use before they
resort to the ‘buddy chair’.
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•

Revise the use of the Zones of Regulation with a view to embedding a consistent
understanding and practice by staff and students in its implementation.

•

Begin implementing the school’s updated behavioural support plan, focusing on attaining
whole staff consistency in both implementation and understanding of behaviour levels and
the implications for students and staff.

•

Revise the Bullying policy to align with the school’s Behavioural Support Plan.

•

Implement the Diocesan Aboriginal and Torres Strait Islander Plan reflecting the school’s
needs and local community context.

•

Establish an Indigenous Reference Group with a view to focusing on ‘local mob cultural
awareness’.

Findings

Liturgically I’m well supported in my role.
(Classroom Teacher)
Sacred Heart School is implementing the approved (2013) Religious Education (RE) curriculum.
Teachers and students indicate that they are well supported in its implementation.
The Principal undertakes the role of Assistant Principal: Religious Education (APRE) and ‘brings a
fresh approach to liturgy” (school’s liturgical leader), which complements the school context and
student characteristics. The Principal works closely with the parish priest and parish liturgical
coordinator to ensure that liturgy remains relevant to the community and true to the school’s Mercy
charism. The Principal, leadership team and staff recognize that there is an opportunity to reflect
and demonstrate increased awareness of indigenous spirituality and rural aspects of the community
in the school culture, particularly in curriculum, liturgy, rituals and celebrations.
Religious Education is taught in ways that engage students, using relevant and age-appropriate
strategies and resources. All teachers are supported in their engagement with curriculum and
teaching of Religious Education. Teachers either have or are working towards full accreditation to
teach Religious Education in a Catholic school. Moderation of Religious Education assessment
occurs each term. The Principal recognises the need to enhance staff understanding of the local
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context and build capacity in high yield strategies to make Jesus known to students. The visiting
priest has indicated that he is open to celebrating liturgy in a variety of creative ways that are
meaningful to the majority of students.
Data gathered from a recent community survey reflect parent confidence in the religious education
curriculum being delivered. Mercy traditions are respected and strong links to the broader religious
life of the school are evident in the elements of prayer and liturgy.
Improvement strategies
•

Conduct professional learning in indigenous spirituality and life in rural Queensland with a
view to deepening the curriculum’s connection to community.

•

Explore ways to integrate indigenous spiritualty into the curriculum across all areas as a cross
curricular focus.

•

Engage staff in professional learning opportunities focusing on high yield strategies for
teaching scripture, such as the three worlds of the text, instruction in the Sacraments and
leading prayer. (This learning will be supported by the Toowoomba Catholic Schools
Education Officers in religious education).

Component 2.2 Religious life of the school
Findings
Evangelisation and formation

The school contributes positively to the local parish with the Principal attending Parish Council
meetings and supporting the parish sacramental preparation program. The children’s presence at
mass is highly valued by parishioners. The parish/visiting priest has expressed a desire to work in
partnership with the school to consider new and innovative ways to meet the spiritual needs of the
school community.
Polly (the school Principal) is a positive influence
(School Parent)
Leadership within the school reflects an energy and enthusiasm that espouses the Mercy values of
dignity and pride. The Principal has led a reconnection with the charism of Catherine McAuley and
the Mercy values. Importance is placed on the formation of staff through retreat with a focus on the
Mercy charism of the school. A program that underpins this charism in the ethos of the school for
the formation of staff is in its early stages, yet to be formalised and embedded into practice.
Mercy values are evidenced in the positive relationships that exist between staff, students and
parents. Each year a Mercy award is presented to a student who has displayed these values. The
school leadership has indicated a desire to make these values more evident across the school in
the future.
The school environment and newsletter show a variety of photographs of students engaging in
religious experiences. Art displays, prayer tables and religious symbols generally reflect the
school’s charism and ethos.
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Prayer and worship

Students appear to enjoy their participation in liturgical celebrations. Teachers are supported by the
Principal in organising liturgical celebrations relevant to the time of the year or to the work being
covered in religious education lessons. Feast days, especially those relevant to the school’s Mercy
charism are celebrated throughout the year. In particular, Year 6 students make special mention of
the retreat offered to them.
There is a strong focus on prayer within the school community with daily prayer in the classrooms,
and whole school prayer as a part of assemblies. It is normal practice for staff to lead prayer at the
beginning of meetings.
Social action and justice

The principles of Catholic social teaching are evidenced through the schools’ outreach to the local
community such as through involvement in the local Meals on Wheels each term. Learners are
involved in the preparation and delivery of these meals. Students are actively involved in raising
funds and awareness for Caritas during Project Compassion each Lenten season. The school
leadership has expressed a desire to broaden this service in action to the community in the future.
A strong focus on the dignity of the individual is evident in the way new students and families are
welcomed and transitioned into the school community. Successful transitions are accomplished
through consultation with families and identification of needs. A local indigenous school officer
works closely with the school and some families to promote inclusivity, enhance communication and
a sense of welcome.
Improvement strategies
•

Continue to build the knowledge and understanding of school values and Mercy values so
that they are known to all the community. Continued inclusion of these in the physical
environment and awards given to students to reflect these values will promote this focus.

•

Explore further opportunities for students to deliver service to others in the community.
Explicitly connect these opportunities to the messages of the Gospel.

•

Continue to formalise formation as an important part of student and staff engagement with
the school’s ethos and charism. Engage staff in reflection of their own spirituality and its
connection to the Catholic life and identity of the school, with the goal of having teachers 'live
out' these values in their teaching and daily interactions.

•

Collaborate with the visiting priest and Parish Leader to plan innovative school masses and
liturgies that are relevant to the students and families.

•

Continue to explore ways to bring the Mercy charism into the life of the school through such
things as visual representations, stories, awards and role modelling.
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Findings
School culture

I enjoy that we have PLCs. We have impact on the agenda – we can direct the agenda to
meet our needs.
(A teacher)
All staff members interviewed comment favourably on the establishment and time provided to them
to attend Professional Learning Community (PLC) meetings each week. There are two such PLCs
for the staff: one for the teachers and one for the teacher aides. Both groups regard their respective
PLCs of high value for their professional development. The PLCs are seen as providing a
professional networking space in the school week where specialised conversations around relevant
topics can be addressed: a place in the week where teachers are given time for professional
conversations, or to be reassured about a question or a concern from a colleague’s perspective.
It helps make us a team and work together.
(Teacher aide)
It is our Professional Development time and we value it.
(Teacher aide)
The teacher aide PLCs enable time to discuss a topic and learn with and from one another. The
aides say that this time spent together has enhanced the communication between them and allowed
for common ways of working across the school. The PLCs are seen as making a positive difference
to the school culture. School officers request ongoing training with consideration being given to new
school officer induction and training for those who start mid- year.
Teacher aides comment favourably on the new structure of having one aide assigned to one class.
This has allowed the aide to build a more positive relationship with the students, including a greater
understanding of the students’ ways of learning and their interests. Having one aide assigned to
one class allows the aide to appreciate a student’s personality and background more – to better
understand a student’s behaviour and motivation. This structure has also allowed the aide to
become more familiar with the teacher’s expectations in that particular class. Teacher aides also
express the desire to continue undertake professional development to build further capacity in their
current roles.
The involvement of all the staff has brought him to where he is now. Without these
people he wouldn’t be the person he is today. The individuality of each person is
considered by staff. They see him.
(A parent)
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One parent acknowledged the challenging work provided by the teachers to her children in their
classrooms and is confident in the good teaching they receive. Another parent acknowledged the
strong sense of values that is brought to the school by the staff, stating that “The School is second
to none”, believing that the work is tailored to suit the needs of the children. Several parents noted
that teachers are good at recognising the particular support students require in their learning in order
to achieve success.
Our teacher makes our work fun – we still do the work, but we actually want to work!”
(A student)
Students are able to articulate how their teacher engages them in their learning. The students are
clear about the strategies that are used by the teachers in their classrooms to enhance their learning.
Teaching staff identify the model of support they receive through coaching and feedback to be
supportive and worthwhile. They indicate that they would like to be involved in identifying the process
of how the support is intended to work and what it may look like.

Improvement strategies
•

Continue to support the professionalisation and formation of the staff through PLCs with
appropriate time and resourcing, with clear, focused agendas.

•

Continue the professional development of teachers through coaching, mentoring, peer
observations and shadowing of proficient teachers to enhance their skills. Use these same
processes, in addition to tracking student progress, to celebrate successes in teacher and
student learning.

•

Involve teachers more closely in identifying the rationale and nature of the coaching and
feedback processes.

•

Explore ways to support teacher aides in undertaking formal qualifications in their roles and
offering professional development that will be specific to their work in supporting students
and teachers.
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Component 3.2 Community partnerships
Findings
Partners
We were well supported when we came to this school.
(A Parent)
The Principal is identified by many people in the community as “making a difference.” She is
acknowledged as a person who is caring towards her staff and students, and is recognised as having
empathy for the indigenous students and their families. Her strong sense of family values is seen
as transferring to the school community through her actions and relationships.
The school leadership team is also recognised as being approachable and supportive, and seen to
be “on the same page”.
Staff new to the school and community express a need for support in gaining a full understanding
of the cultural contexts, backgrounds and traditions of the students and their families as these relate
to the students as members of the school community and as learners.
The school leadership are in the early stages of developing a coherent strategy to engage more
parents with the school. Currently the school tuckshop opens twice a week, and it appears that this
will need to be revised to once a week unless more volunteers are found. The current P&F
Association attracts one or two people to each meeting (aside from the President/Secretary).
Several parents have expressed frustration around changes to P&F meeting dates from their regular
scheduled dates.
Many parents interviewed comment favourably on the introduction of the school app to inform them
of what is happening at school. Some parents suggest that this is a definite way forward for the
school.

Improvement strategies
•

Develop a coherent strategy that offers ways to draw parents more closely into the life of the
school. In particular explore opportunities to further support the engagement of indigenous
students and their families by engaging them more deeply at point of enrolment, especially
in the transition of children into their first year of schooling. Consider establishing a
‘Community Liaison Officer’ role as part of the staffing schedule for 2019.

•

Continue to enhance parental engagement in their children’s learning through various
communication tools (such as the newsletter and school app).
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•

Engage staff in professional learning around indigenous cultural awareness and rural life as
it affects families, and include this as part of the induction program.

•

Introduce parents and friends to the ‘Parent Partnership Forum’ in 2019. Invite parents
personally, detailing the explicit benefits of such engagement in order to improve attendance
at meetings. Calendarised dates and times for such Parent meetings can be maintained as
scheduled and advertised to the school community.

Findings
School culture

It is apparent that the staff at Sacred Heart School understand and are committed to the values and
beliefs of the school culture. This is a school that has an involved staff. The community recognises
them working together as a team, supporting one another and focusing on the best interests of the
students. Currently the staff are rewriting the school’s Vision Statement. Wherever possible the
school leadership team consult and invite staff to contribute and be a part of the identity of the school
in the community.
Staff are developing an understanding of the Catholic traditions on which the school is based by
participating in professional development such as retreats and staff meetings. The retreat focuses
on the Mercy traditions and values and ways that these can be incorporated into school life.
The school has strategies in place to enhance the wellbeing of staff and students. The school uses
the Zones of Regulation program to ensure consistency of language is used for all students. As
new staff are employed it would be opportune and important to ensure that they are inducted in
understanding the program. The sick bay register, accident register, and incident reports are used
by all staff when required.
The staff convey that they enjoy celebrating together on special occasions such as birthdays,
engagements and weddings, which contribute to a sense of belonging.
Nurture and empowerment

Staff are involved in self-appraisal and goal setting aligned with AITSL standards, and in the School
Annual Action Plan at the beginning of each year. These goals are then submitted to the Principal
and discussed at various check points throughout the year to evaluate progression or completion of
goals. Teachers consider and reflect on their own professional practice through a reflection
checklist.
PLC meetings are set in collaboration with the teachers and school officers allowing them to choose
topics of significance to them. Staff use the Professional Communities at Work Journal to develop
and maintain a high standard of effectiveness in their work through the PLCs.
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High yield strategies are incorporated into the non-negotiables which are used in the literacy block
planning and teaching. The school leadership team and teachers complete walkthroughs,
completing observation of non-negotiables and provide feedback to teachers. School officers also
observe each other as part of their professional learning. Leadership team members model for
teachers or shadow-teach to help improve teaching practice.

Caring for the individual

The school is aligned with the Lighthouse School Project with the Education Officer: Wellbeing, and
takes part in initiatives to monitor and improve staff and student wellbeing. Staff have enjoyed taking
part in various activities during Health and Wellbeing Week and at various times throughout the
year. The School Guidance Counsellor is seen as a great contributor to the well-being of the
students, families and staff. The school makes use of various programs that support student wellbeing through Skype access or remote services.
Organised professional development for staff aligns with the school’s stated priorities. PD is offered
internally through the school via the Toowoomba Catholic Schools Office Education Officers, or
externally via other organisations. The staff retreat is held bi-annually. It is not evident that
professional development is also devised and led internally as well as through external sources.
The skills and interests of staff are identified and deployed in ways that best meet student needs.
This is demonstrated through particular teachers taking choir practice and teachers and school
officers coaching specific sports during athletics season.
Communication has been revised with the introduction of the school app and the newsletter
Schoolzine. Several parents commented favourably on the app and the quality of the newsletter.
Staff have a Monday morning briefing which provides the detail of the weekly happenings. This
briefing also allows for these details to be lifted out of the staff meeting which can then be given
over to Professional Learning time.
Some staff have commented that during their lunch break they are at times required to attend to
office duties such as answer telephones, monitor sick bay and monitor the reception desk. There
may be ways in which these duties can be covered while not interrupting other’s break times.
Attraction & Retention
Everyone was so welcoming when I first arrived and even before. The day I arrived in town they
(Leadership) called in and said hello. I was excited to know two people on my first day here.
(A Teacher)

Induction and orientation programs aim for all staff to be able to be fully cognisant with what they
need to know in order to do their job effectively. This is important at Sacred Heart School due to its
complex needs, and requires understanding and consistent responses from all staff. Staff are
provided with an induction and orientation program and checklist. This is being updated and can
be implemented whenever a new employee begins, rather than only at the beginning of the year.
Teachers suggest that they would benefit from having a colleague as a mentor as well as a school
leadership team member to assist them in developing their teaching skills.
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It is clear that attracting and retaining staff at Cunnamulla is not an easy task. The recruitment
process is difficult and needs to reflect the school needs and context at this time. The Toowoomba
Catholic Schools Office is prepared to work with the school to identify strategies and incentives that
may assist in this task. Teachers new to the school community have all commented on the welcome
they received from the other members of the school community once they moved to Cunnamulla,
even prior to starting at the school. The importance of building effective relationships among staff
is acknowledged, as is the need to factor it into staff professional development days and other
notable times.

Improvement strategies
•

Continue to engage staff in formation activities that strengthen their understanding and
commitment to the Catholic tradition and values.

•

Consider ways in which office duties can be covered while not interrupting other’s break times
such as staggered lunch breaks for some of the teacher aides and other school officers.

•

Continue with the focus of staff wellbeing with the goal of strengthening staff personal and
professional relationships. Ideally this would occur at the beginning of each year through
explicit team building exercises.

•

Review the Induction process for new staff, including those who arrive during the school year,
so that all staff feel that they are well introduced to the culture of the school and its processes
and expectations.

•

Expand the scope of professional development activities to include some identified and
devised by the leadership team and staff.

•

Introduce collegial mentoring programs to support and develop early career teachers and
existing teaching staff and leadership team members.

•

Support teacher development by the provision of a detailed curriculum, co-planning with the
Middle Leader, classroom support and modelling, and an understanding of high impact
strategies.

•

Use PLC meetings to focus on data collected from the leadership team and peer walk
throughs, including teacher professional judgements and reflections, with the intent of
teachers developing their professional skills at the point of need.

•

Tighten the PLC agenda for school officers to focus school officer learning on targeted
student needs.

•

Working with and supported by the Toowoomba Catholic Schools Office, develop a specific
attraction and retention package that targets staffing at Sacred Heart Cunnamulla.
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Component 4.2 Use of resources facilities and the learning environment
Findings
Resources

The school’s budgeting reflects stated system priorities including the Reading Intervention Strategy
(RIS) for teachers and the Reading Advancement for Targeted Students program (RAFTS).
Budgeting also targets priorities identified by the school, such as teacher aides assisting student
learning in each of the four classrooms. These aides support the implementation of teacher directed
interventions and those offered by the visiting speech/language pathologist.
A school officer assists in the after-school homework centre and another school officer supports the
work of the teacher-librarian and the implementation of the school’s occupational health and safety
guidelines. A school officer also supports the administration and financial operation of the school
as well as the school cleaning.
The school currently has nine iPads and 36 laptop computers in the school. Twenty of these are to
be replaced in 2019. Interactive white boards (IWBs) are being used in each classroom and two
other IWBs are located in the music room and in the church. The music room IWB is set up to
facilitate interactive remote communications with education officers as needed.
Facilities and learning environment

The school’s entrance is welcoming to visitors and the wider community. The grounds provide
ample space and opportunity for the students to be actively engaged in sporting and physical
activities. The Principal is currently working with staff from TCSO to develop a maintenance and
improvement schedule for the school. (It is noted that the school fence is in need of repair).
The school gardens provide an opportunity for the school’s charism and values to be communicated,
and in turn, the creation of a visually welcoming “oasis” for student learning
Improvement to the student toilet facilities has been identified as a need in addition to the full roofing
of the eating area, and the building housing the school library is in need of refurbishment.
Consultation with the community in regard to what is to be done with this space is scheduled for the
future, leading to a master plan. After consultation and completion, the master plan will be
communicated to the school community.

Improvement strategies
•

Continue to consultatively develop and publish a school facilities master plan that identifies
how learning spaces will be utilised, where the overall welcoming appearance of the school
can be enhanced and where maintenance and capital improvements will be targeted over
the next three to five years.

•

Continue to develop an integrated maintenance and improvement schedule.

•

Continue to explore ways to integrate visual representations of the school’s charism into the
planning process.
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It is clear that Sacred Heart School Cunnamulla is a valued member of the local community and
plays an important role in providing educational services to many students within that community.
The school operates in a particular context and is attempting to respond professionally and
strategically to the challenges this presents.
It is apparent that the Principal, leadership team and staff are dedicated to making a difference to
the lives of students in their care, and work hard to improve student learning and achievement by
engaging students and their families in the education process. They bring to their work the best
intentions and a vision of what could be achieved.
Issues in attendance and parental support continue to present a challenge, as do the recent high
turnover of teachers and the relative inexperience of many teachers. There are parents and
students who want to engage with the school and are looking for leadership to facilitate this. In
support of this the Toowoomba Catholic Schools Office is proposing to devise a package specific to
Cunnamulla designed to attract and then retain staff at the school.
The school leadership team is collaborating with the Toowoomba Catholic Schools Teaching and
Learning Directorate staff to progress and establish ways to support the teachers and teacher aides
in their professional development. This collaboration is also intended to establish a collaborative
formal approach to collegial mentoring and coaching of staff.
It is evident that there are families in the community who value education and support formal
schooling, and there are those who do not. In identifying the needs of the student community, it is
clear to the review team that there is a need to establish a consistent, calm, long-term approach to
the school culture, in particular embedding in it the power of formal learning to maximise a young
person’s opportunities in life.
Some ways to take this forward include generating an agreed understanding and definition of what
it means to be ‘a good learner’ at Sacred Heart; having high expectations for student learning and
behaviour; managing student behaviour with consistency; building family relationships; and reaching
out to a greater number of families in the life of the school.
The stated aspiration to find ways to link local indigenous spiritual beliefs into Catholic Christian
teachings is both admirable and challenging. The review team sees the combined level of
commitment by the Principal and leadership team, staff, parents and parish/visiting priest as having
the potential to achieve this with persistence and creativity over time.
The idea of a school readiness program is promising, with the aim that students entering school for
the first time in the early years are not disadvantaged. The Toowoomba Catholic Schools Office is
prepared to collaborate with the staff and families to facilitate this.
The review team thanks the leadership team and school community for the opportunity to engage
with the life of Sacred Heart in such an open and professional way. We hope our suggested
improvement strategies are helpful, and we wish the school success and fulfilment as you continue
with your efforts to enrich the lives of your students, staff, and the wider school community.
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